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Introduction 
 
This packet of educational resources was developed to complement the April 17 workshop, 
Global Intersections:  Middle Eastern Diaspora and Religion in Latin America and	the	
Caribbean,	put	on	by	the	Center	for	Middle	Eastern	and	North	African	Studies	and	the	
Center	for	Latin	American	and	Caribbean	Studies	at	the	University	of	Michigan.	
 
 This workshop introduces Grade 5-12 teachers to the complex issues of Middle Eastern 
migration to, and religions in, Latin America, helping participants contextualize these issues 
within both regions’ history and current events. The program will explore the political, 
historical, and economic relationship between Latin America and the Middle East, delving	
into	the concepts of diaspora, migration, asylum, and religion, as well as the representation of 
these themes in art. The workshop will highlight immigrant populations in Latin America and 
explore the socioeconomic and demographic situations in their home countries that 
contribute to historical and contemporary migration flows and how this is represented in art, 
media, and popular discourse. Teachers will gain	a	more nuanced understanding of these 
topics and ideas for how to make stories of migration and religious persecution more 
approachable for a young audience.  The	workshop	features	presentations	and	work	by		
renowned professors and writers Dr. Ruth Behar and Dr. Juan Cole. 
 
The	resources	in	this	packet	contain	three	primary	components:		ideas	for	designing	case	
study	lessons,	a	high	school	lesson	based	on	a	case	study,	and	a	middle	school	lesson	based	
on	a	case	study.	The	section	on	designing	lessons	can	help	teachers	take	content	from	the	
workshop	and	create	their	own	materials	and	units	of	study.		The	lessons	plans	can	help	
teachers	begin	to	connect	students	to	these	issues	more	immediately,	and	are	ready	to	be	
adapted	and	implemented	in	secondary	classrooms.			
 
This	packet	was	developed	by	the	design	team	at	the	Center	for	Education	Design,	
Evaluation,	and	Research	(CEDER)	in	the	School	of	Education	at	the	University	of	Michigan.		
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Instructional Design:   
Teaching History and Culture with Case Studies 

 
School	reformer	and	curriculum	expert	Grant	Wiggins	once	wrote	an	article	titled,	The	
Futility	of	Trying	to	Teach	Everything	of	Importance,	in	which	he	stated,	“The	view	that	
everything	of	importance	can	be	thoughtfully	learned	by	the	12th	grade	–	notice	I	did	not	
say	“taught”	–	is	a	delusion.”			
	
Wiggins	points	out	an	important	problem	of	practice	for	teachers…	the	content	we	are	
expected	to	teach	just	keeps	expanding.		More	books	are	written,	new	theories	and	
discoveries	emerge,	and	history	marches	on.		The	challenge	then	is	to	decide	what	content	
to	teach	and	how	to	teach	it…	because	teaching	everything	is	simply	out	of	the	question	
(despite	our	best	efforts!).		So,	what	are	we	to	do?			
	
One	solution	to	consider	is	the	use	of	case	studies	that	demonstrate	important	concepts,	
patterns,	or	trends.		This	approach	is	particularly	useful	when	teaching	history	and/or	
cultural	studies.		We	can’t	possibly	teach	about	everything	that	has	ever	happened,	or	about	
every	cultural	shift	or	phenomenon…	but	we	can	identify	sets	of	important	concepts,	
patterns,	trends,	and	then	identify	engaging	examples	and	non-examples	to	illustrate	them.			
	
These	examples	and	non-examples	are	approached	as	case	studies,	which	are	particular	
instances	or	examples	of	something	that	are	used	and/or	or	analyzed	to	illustrate	an	
important	principle	or	concept.		Cases	can	be	based	on	an	individual,	organization,	event,	
movement,	trend,	or	action	that	exists	in	an	identified	time	and	place,	and	case	study	then	
is	the	research	strategy	or	method	of	inquiry	that	explores	these	real-world	phenomena	in	
their	temporal	and	spatial	contexts.		
 

• A	quick	side	note	about	non-examples:	
o Non-examples	are	just	what	they	sound	like…	something	that	is	NOT	an	

example	of	something	else.		In	teaching,	we	look	for	non-examples	that	might	
be	confused	as	examples,	and	then	have	students	compare	them	and	try	to	
discover	what	makes	one	case	an	example	and	the	other	a	non-example.		In	
this	way,	they	develop	deeper	conceptual	understandings	of	content.	

o For	example,	why	is	the	American	Revolution	an	example	of	a	revolution	and	
not	a	civil	war?		Why	is	the	American	Civil	War	considered	a	non-example	for	
revolution?	
	

Case	studies	thus	allow	us	to	present	interesting	and	engaging	examples	(and	non-
examples)	to	students	to	illustrate	important	ideas…	because	we	can’t	possibly	explore	
every	example!	
	
If	we	are	teaching	World	History	and	exploring	the	impact	of	European	imperialism	on	
other	parts	of	the	world,	we	simply	don’t	have	the	time	in	a	normal	school	year	to	study	
every	instance	and	impact	of	European	imperialism.		Instead,	we	can	consider	broad	
patterns	of	impact,	and	then	select	a	case	study	or	two	that	demonstrate	this	pattern,	and	
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then	perhaps	an	additional	case	study	that	show	a	non-example,	or	a	different	pattern.	
Students	engage	in	inquiry	into	these	examples	to	uncover	significant	patterns	and	impacts,	
and	learn	more	about	imperialism	using	fewer	examples	than	they	would	with	a	broad	
survey	that	makes	a	valiant	but	doomed	effort	to	cover	it	all.		
	
Similarly,	if	we	are	teaching	about	the	cultural	geography	of	a	particular	region,	we	can	
describe	broad	patterns	of	demography,	culture,	and	history,	and	then	use	case	studies	to	
demonstrate	how	these	instances	look	in	more	detail,	but	also	how	these	broad	patterns	
can	be	disrupted	and	deconstructed	to	tell	more	nuanced	cultural	stories.		For	example,	the	
cultural	history	of	the	Caribbean	is	deeply	tied	to	European	imperialism	and	conquest	as	
well	as	the	enslavement	and	forced	migration	of	African	peoples.		But	it	has	also	been	
shaped	by	the	importation	of	South	Asian	people,	both	Hindu	and	Muslim,	as	indentured	
laborers…	a	different	pattern	but	still	connected	deeply	to	slavery	and	imperialism.			
	
To	explore	this	approach,	of	course,	choices	have	to	be	made.		Which	examples	make	the	
best	case	studies?		To	figure	this	out,	explore	the	intersections	of	the	content	expectations,	
student	interests	and	backgrounds,	and	available	resources.			
	

Review	the	broad	patterns	and	trends	you	are	expected	to	teach,	consider	what	will	engage	
your	students,	and	also	think	about	which	examples	have	engaging	and	accessible	
resources	(text	sets,	video,	audio,	images,	etc.)	that	you	can	use	to	build	a	case	study.		
	
To	design	learning	experiences	in	this	approach,	you	can	start	with	content	expectations	
and	look	for	opportunities,	or	start	with	an	available	resource,	as	illustrated	in	the	graphic	
below.	
 
 

Learning Opportunities!

Interesting 
case studies 

with 
resources

Content 
expectations

Student 
interests and 
backgrounds
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Pathways	for	Design:	

 
 

 
 

Start with 
content 

expectations

Look for core concepts, 
trends, or patterns that 

matter 

Look for specific cases or 
examples, and/or non-

examples, of the concept or 
pattern.

OR start with an 
interesting case 

or data set

Identify the core concepts, 
trends, or patterns of 

significance to which the 
case connects (as example or 

non-example).

Look for relevant content 
expectations. 

Develop a driving question or problem 
statment that guides inquiry and case 

study

Draft learning outcomes and ideas for 
a final product and assessment

Develop a resource/text set that 
students will use to explore the 

question

Develop your lesson with scaffolded 
activities to both challenge and 

support students during the case study

Revisit you objectives and final product 
to align the lesson... then implement!
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To	illustrate	this	process	more	clearly,	consider	the	Michigan	middle	school	geography	
content	expectation	below:	
 

G4.1 Cultural Mosaic  
Describe the characteristics, distribution, and complexity of Earth’s cultural mosaic. 
6 – G4.1.1 Define culture and describe examples of cultural change through diffusion, including what 
has diffused, why and where it has spread, and consequences.  

 
Then,	consider	the	following	excerpt	from	an	essay	by	Dr.	Ruth	Behar	(one	of	this	session’s	
keynote	speakers),	titled	East,	West,	and	Cuban:		The	Foods	of	Home.		This	engaging	piece	is	
about	the	food	she	ate	growing	up	in	New	York…	food	shaped	by	a	complex	history	of	
migration	and	cultural	diffusion/fusion.	
	
Mami,	who	was	a	housewife	at	first	and	finally	stood	up	to	Papi	and	got	a	job	in	the	diploma	
office	at	NYU,	learned	to	prepare	these	Sephardic	and	Ashkenazic	dishes	expertly.	But	it	fell	
upon	her	to	innovate,	to	Cubanize	Jewish	food.	Her	hamentashen	were	filled	with	the	Goya	
guava	paste	that	came	in	long	gooey	bars.	She	also	kosherized	Cuban	food.	Her	tamales	were	
stuffed	with	shredded	chicken	rather	than	pork.	She	served	picadillo	made	from	kosher	beef	
with	a	fried	egg	over	a	mound	of	white	rice	and	black	beans	on	the	side.	
	
https://sites.lsa.umich.edu/ruth-behar/wp-content/uploads/sites/408/2016/07/Ruth-Behar-Cuban-
Foods-Pakn-Treger-2013-bw-1-copy.pdf	

	
How	can	thinking	about	food	help	us	explore	the	concepts	of	culture	and	diffusion?		And	
how	fun	is	talking	and	thinking	about	food,	especially	if	you	get	to	eat	some	of	it	too!		What	
if	students	analyzed	and	researched	particular	recipes	to	see	if	they	could	trace	their	
cultural	roots?		Could	they	then	make	conjectures	about	immigration	patterns,	and	then	do	
additional	reading	to	see	if	their	conjectures	are	on	point?	
 
This	process	of	creative	instructional	design	does	take	some	time	(of	course),	so	it	is	
important	to	start	small	and	look	for	existing	materials	that	can	just	be	adapted.		The	table	
below	outlines	some	questions	that	can	help	guide	this	type	of	planning.		
 
Course o In what course will this lesson be taught?   

o What are relevant learning goals at the course level? 
 

Content o What is the content focus of the overall unit in which this 
instruction will take place? 

o What are the relevant content expectations? 
o What key concepts or patterns do you want students to 

explore? 
 

Case Study or 
Example 

o What are possible examples of the core concepts or patterns 
that you want students to explore? 
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o How will you use these examples to teach about the larger 
concept? 

o Will you also explore non-examples? Which ones? 
 

Problem 
framing 
 

o What is the broad problem or question that is driving this 
lesson?   

o How can this question be narrowed to focus in on a case 
study?  

o What are key supporting questions? 
o How will you introduce the questions in an engaging way? 

 
Essential 
understandings 

o What do you hope students will understand and be able to 
do at the end of this lesson? 

o How will you make these expectations clear and visible? 
 

Final Product/ 
Assessment 

o How will students demonstrate this understanding?   
o What criteria will you use to evaluate success in this lesson? 

 
Texts / media 
and Reading 
Practices 

o What texts and other media will students use and produce in 
this lesson?   

o What challenges do you predict these texts will pose for 
students? 

o What reading and/or analysis practices will students need to 
use to be successful? 

o How will you model these practices and then scaffold 
instruction in order to help students gain independent use 
of these practices over time (gradual release of 
responsibility)? 

o How will you help students with different strengths and 
challenges succeed? 
 

Writing 
purposes and 
practices 

o What writing practices will students need to use? 
o What types writing will students produce, and what range of 

purposes and audiences will they have? 
o How will you help students with different strengths and 

challenges succeed? 
o What specific strategies seem helpful for your students with 

these particular writing practices? 
 

Discussion goals, 
processes, and 
structures 

o How will students engage in discussion about texts and ideas 
in this lesson?   

o How will you help all students engage in meaningful 
discussion? 

 
Key concepts 
and vocabulary 

o What are the key concepts and other vocabulary terms? 
o How will they be introduced? 
o How will students explore and use them in a range of 

contexts? 
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Lesson 1 (High School World History)	
 

The Ripple Effects of Global Change… 
A case study of immigration to the Caribbean  
in the context of global events and patterns 

		
Overview 
 
This	high	school	world	history	
lesson	is	a	case	study	of	
immigration	to	the	Caribbean,	
and	to	Trinidad	in	particular,	but	
can	be	implemented	to	
complement	teaching	and	
learning	around	the	impacts	of	
British	imperialism	and	the	
abolition	of	slavery	in	the	British	
Empire	during	the	19th	century.	
	
The	case	study	introduces	broad	
patterns	of	immigration	and	then	
deals	with	a	particular	
immigration	pattern	with	push-
pull	factors	and	power	dynamics	
connected	to	the	British	Empire.	
The	lesson	can	also	be	pulled	
forward	to	connect	to	
contemporary	issues	of	religious	
diversity	and	discrimination	in	Latin	America	and	the	Caribbean.		
	
In	the	lesson,	students	are	asked	to	analyze	images	and	challenge	preconceived	notions	of	
what	groups	of	people	live	in	the	Caribbean.		They	then	read	to	build	background	
knowledge	and	explore	very	broad	patterns	of	worldwide	immigration,	and	next	dive	
deeper	into	the	specific	case,	reading	across	secondary	accounts	to	analyze	the	relevant	
push-pull	factors	and	power	dynamics.		Students	will	then	develop	graphic	organizers	that	
visually	connect	the	immigration	case	study	to	the	larger	historical	causes	and	contexts.	
	
At	the	end	of	the	lesson,	ideas	for	additional	case	studies	that	follow	a	similar	format	are	
provided	to	help	teachers	support	students	to	understand	and	explore	the	immigration	of	
different	religious	and	cultural	groups	to	Latin	America	and	the	Caribbean	in	the	context	of	
global	events	and	patterns.		
	
This	lesson	is	meant	to	adapted	and	modified	to	suit	the	needs	of	your	students!	

 
Indian indentured servants in Trinidad 

 
http://www.sweettassa.com/whats-tassa.html 
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Driving Questions	
 

• What	are	the	ripple	effects	of	global	conflict	and	change?		
	

• How	did	the	conflicts	and	changes	of	the	19th	and	early	20th	century	shape	the	
cultural	geography	of	the	world	we	know	today?	

	
• How	can	we	understand	the	cultural	diversity	of	Latin	American	and	the	Caribbean	

in	the	context	of	global	events	and	patterns?	
 
Supporting Questions  
 

• What	global	events	brought	different	religious	and	cultural	groups	to	Latin	
American	and	the	Caribbean	during	the	19th	century	and	into	the	early	20th	century,	
after	initial	colonization	by	Europeans	and	the	forced	migration	of	enslaved	
Africans?	
	

• For	example,	what	historical	events	lead	to	the	immigration	of	Muslims	from	South	
Asia	to	Trinidad? 

 
Learning Objectives 
 

• Students	will	be	able	to	identify	and	explain	push-pull	factors	and	power	dynamics	
that	shaped	a	specific	immigration	wave	of	people	into	the	Caribbean	during	the	
19th	and	early	20th	centuries.		
	

• Students	will	be	able	to	visually	and	conceptually	connect	this	immigration	case	
study	to	key	world	historical	events	through	the	development	of	a	graphic	
organizer.		

 
 
Content Expectations / Standards 
MI	Social	Studies	HSCEs,	World	History, ERA 6 – AN AGE OF GLOBAL 
REVOLUTIONS, 18TH CENTURY TO 1914 
6.1 Global or Cross-temporal Expectations  
Evaluate the causes, characteristics, and consequences of revolutions of the intellectual, political and 
economic structures in an era of increasing global trade and consolidations of power.  
6.1.2 World-wide Migrations and Population Changes - _Analyze the causes and consequences of shifts in 

world population and major patterns of long-distance migrations, including the impact of industrialism, 
imperialism, changing diets, and scientific advances. (National Geography Standards 10 and 11)  
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6.2.4 Imperialism – Analyze the political, economic, and social causes and consequences of imperialism by • 
using historical evidence and historical and modern maps to analyze and explain the causes and global 
consequences of nineteenth-century imperialism, including encounters between imperial powers (Europe, 
Japan) and local peoples in India, Africa, Central Asia, and East Asia (National Geography Standard 16). • 
describing the connection between imperialism and racism, including the social construction of race. 
 
Common Core Anchor Standards for Reading 
• CCSS.ELA-LITERACY.CCRA.R.1  

Read closely to determine what the text says explicitly and to make logical inferences from it; cite 
specific textual evidence when writing or speaking to support conclusions drawn from the text. 

• CCSS.ELA-LITERACY.CCRA.R.2  
Determine central ideas or themes of a text and analyze their development; summarize the key 
supporting details and ideas. 

• CCSS.ELA-LITERACY.CCRA.R.9 
Analyze how two or more texts address similar themes or topics in order to build knowledge or to 
compare the approaches the authors take. 

 
 

Key Concepts 
 

• Immigration	
• Empire	
• Imperialism	
• Slavery	
• Indentured	labor	

 
Teacher Preparation and Instructional Resources  
 
This	lesson	requires	access	to	online	articles.		These	articles	can	be	printed	out	in	advance	
or	students	can	access	them	online.		Teachers	should	verify	that	the	links	are	still	active	
and	accessible	by	students	before	choosing	this	option.		In	the	event	that	linked	articles	are	
no	longer	available,	other	articles	or	resources	on	the	topics	can	be	substituted.		There	are	
also	several	additional	handouts	in	the	lesson	that	can	be	printed	in	advance,	or	made	
available	to	students	electronically.		
	
This	lesson	also	requires	lots	of	discussion	and	some	collaborative	group	work	and	
assumes	that	students	have	had	some	experience	already	working	in	groups.		If	this	is	not	
the	case,	the	teacher	should	develop	clear	norms	and	protocols	for	group	work	and	provide	
students	with	support	and	practice	around	collaboration.		To	save	time,	the	teacher	can	
form	student	groups	ahead	of	time.		Mixed-ability	grouping	is	recommended	for	this	
activity.		Consider	having	students	take	on	different	roles	in	their	groups,	such	as	
spokesperson,	facilitator,	note-taker,	synthesizer	of	ideas,	etc.		
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Lesson Sequence   
 
Opening 
 
1. Have	students	get	organized	into	groups	of	three	to	four	and	pass	out	Handout	1	(one	

copy	per	group).		Alternatively,	to	save	paper,	you	can	just	project	the	images	on	the	
handout	on	your	screen.		Have	students	use	a	See-Think-Wonder	protocol	in	their	
groups	to	analyze	each	image.		Ask	them	to	describe	what	they	see,	what	they	think	it	
shows,	and	what	the	image	makes	them	wonder.		After	2-3	minutes,	ask	each	group	to	
share	an	observation,	a	thought,	or	a	question.		 

 
Next,	ask	the	students	to	again	quickly	discuss	each	image	as	a	group	in	order	to	guess	
where	each	picture	was	taken.	Have	several	students	share	their	guesses.		Then	explain	
to	the	students	that	the	first	image	shows	a	group	of	people	from	India	who	were	taken	
as	indentured	laborers	to	the	island	of	Trinidad	in	the	Caribbean	sometime	around	the	
turn	of	the	19th	to	20th	century.	The	second	picture	is	a	mosque	in	present-day	Trinidad,	
part	of	the	Muslim	community	on	the	island	that	traces	its	roots	back	to	the	
immigration	of	Muslims	from	South	Asia	as	indentured	laborers.		

 
2. Next,	project	or	show	a	map	of	the	world	and	have	student	volunteers	come	to	the	

screen	or	wall	map	to	find	the	island	of	Trinidad	in	the	Caribbean,	and	then	trace	with	
their	fingers	a	line	all	the	way	to	India	and	Pakistan	to	help	them	develop	a	sense	of	the	
distance	between	these	places.		 
	
Take	a	moment	to	use	the	map	again	to	make	sure	students	understand	the	geographic	
concepts	of	South	Asia,	and	the	Caribbean,	and	consider	showing	them	the	scope	of	the	
British	Empire	in	the	19th	century.			
	
Then,	have	students	do	a	quick	Stop	and	Jot,	where	they	informally	write	for	one	to	two	
minutes,	in	response	to	the	following	prompt:			
	

• What	major	events	in	the	world	(or	types	of	events)	do	you	think	contributed	to	
the	immigration	of	people	from	South	Asia	all	the	way	to	Trinidad	and	other	
places	in	the	Caribbean	and	Latin	America	during	the	19th	century?			

	
Have	students	quickly	Turn	and	Talk	to	share	the	answers	and	then	have	a	few	pairs	
share	their	ideas.		Stress	to	the	students	that	this	a	“No	IDK”	moment…	they	are	not	
allowed	to	say	“I	don’t	know,”	but	rather	must	make	their	best	guess.	

 
3. At	this	point,	share	with	students	the	driving	and	supporting	questions	for	this	lesson	

(found	on	the	second	page	of	the	lesson	plan)	by	writing	them	on	your	board	or	just	
projecting	them,	and	then	also	share	the	lesson	objectives.		Explain	to	the	students	that	
they	are	going	to	look	at	important	global	events	to	see	how	they	lead	to	immigration	
that	helped	to	shape	the	cultural	diversity	of	different	places.	 
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Guided Inquiry 
 

4. Now	pass	out	Handout	2,	one	per	student,	or	provide	students	with	electronic	versions	
if	possible.	Have	students	read	the	short	article,	which	is	from	World	History	for	us	All,	
in	their	groups	and	respond	to	the	prompt.		Monitor	the	groups	to	make	sure	they	
discuss	the	question	in	the	text	box	before	they	start	writing.		They	should	be	working	
on	summarizing	major	patterns	in	their	own	words.		Tell	them	they	have	to	be	concise	
and	boil	each	pattern	down	into	bullet	points	that	answer	the	question	in	the	text	box,	
then	have	them	jot	these	ideas	down	when	ready.		Have	a	few	groups	share	their	
summaries	and	ask	other	groups	if	they	want	to	add	anything	or	ask	for	clarification.	

	
Next	explain	to	students	that	they	are	going	to	“zoom”	in	on	a	particular	case	study	that	
represents	one	of	these	larger	patterns	and	connects	to	the	others	as	well.		

	
5. Show	the	students	the	image	of	the	indentured	laborers	in	Trinidad	again	and	explain	

that	they	are	going	to	dig	into	the	larger	history	behind	this	image.		Check	to	see	if	your	
students	can	explain	the	difference	between	slavery	and	indentured	labor	by	asking	
them	to	Turn	and	Talk	about	it,	and	then	move	through	the	room	listening	in.		Then	ask	
a	few	pairs	to	share	their	ideas.		If	you	feel	that	they	need	to	better	understand	the	
difference	between	these	concepts,	pass	out	Handout	3	and	have	students	use	their	
textbooks,	classroom	reference	materials,	or	online	dictionaries	accessed	on	devices	or	
phones,	to	find	definitions	of	both.		Then	ask	them	to	work	in	pairs	to	create	Venn	
diagrams	that	compare	and	contrast	the	two	concepts.		Have	different	sets	of	students	
share	their	diagrams	to	make	sure	the	students	understand	both	concepts.		

 
Collaborative	Inquiry 

	
6. The	next	step	in	the	lesson	involves	collaborative	inquiry	and	case	study	of	South	Asian	

Muslims	(mainly	from	India)	in	Trinidad.		This	can	be	approached	in	a	web	quest	type	
activity	in	classes	where	students	have	online	access,	or	the	teacher	can	print	out	
several	versions	of	each	article	below	and	provide	each	group	with	3-4	different	articles	
(this	is	an	opportunity	to	differentiate…	more	advanced	students	can	get	assigned	the	
more	complex	articles,	for	example).			

	
Pass	out	Handout	4,	and	quickly	have	students	read	through	the	bullet	points	on	push,	
pull,	and	power	factors.		Ask	open	ended	questions	to	check	for	understanding.		Then	
direct	students’	attention	to	the	instructions	on	the	handout	for	their	inquiry,	and	to	the	
table	and	questions	on	the	next	page.		Review	their	task	with	them.		If	you	use	any	
content	area	reading	strategies	like	Talking	to	the	Text	or	highlighting,	encourage	
students	to	use	these	to	hone	in	on	key	ideas.		Make	sure	students	understand	that	they	
will	need	information	from	multiple	articles	to	answer	all	of	the	question.	Encourage	
students	to	skim	the	longer	articles	first	to	look	for	the	information	they	need.		Students	
can	also	be	given	the	opportunity	to	find	additional	sources	if	you	have	time	and	access.		
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The	overall	goal	is	for	students	to	gather	and	synthesize	information	that	helps	them	
understand	the	push,	pull,	and	power	factors	involved	in	this	immigration	wave,	and	
also	to	connect	it	to	the	abolition	of	slavery	in	the	British	Empire.		

	
Text	set:			

• South	Asian	Muslims	in	Trinidad,	http://www.sweettassa.com/whats-tassa.html	
• Interview	(only	the	question	that	starts	with	“Can	you	discuss	the	historical	

circumstances	of	Indian	immigration…),	https://asiasociety.org/indian-
community-trinidad-interview-viranjini-munasinghe	

• Indentured	Labour	from	South	Asia,	https://www.striking-
women.org/module/map-major-south-asian-migration-flows/indentured-labour-
south-asia-1834-1917	

• Indian	Arrival	Day	in	Trinidad	and	Tobago,	
http://www.trinidadandtobagonews.com/blog/?p=254	

• The	Experience	of	Indian	Indenture,	http://www.caribbean-
atlas.com/en/themes/waves-of-colonization-and-control-in-the-
caribbean/waves-of-colonization/the-experience-of-indian-indenture-in-
trinidad-arrival-and-settlement.html	

• History	of	Trinidad,	https://www.mpm.edu/research-
collections/anthropology/online-collections-research/east-indians-
trinidad/history	

	
When	student	teams	have	answered	all	of	the	questions,	have	each	group	share	what	
they	consider	to	be	an	important	idea	or	takeaway.		Encourage	groups	to	not	share	the	
same	ideas,	but	to	connect,	extend,	or	challenge	the	ideas	of	other	groups.			

 
Reflection and Conclusion 
 
7. Explain	to	the	students	that	they	are	going	to	turn	their	attention	now	specifically	to	the	

end	of	slavery	in	the	British	Empire.		Pass	out	Handout	5	and	have	student	volunteers	
read	out	the	original	text,	as	well	as	the	summary	below	it.		Then	ask	them	to	work	in	
their	groups	again	to	fill	out	the	positives	/	negatives	chart	focusing	on	the	end	of	
slavery.		What	were	positive	outcomes	of	this	policy	change?		What	were	new	problems	
(negatives)	that	it	caused?		Again,	have	students	share	their	thinking	when	they	are	
done	and	encourage	them	to	engage	with	each	other’s	ideas.	Tell	them	they	have	to	
make	some	inferences,	or	best	guesses,	in	order	to	answer	these	questions.	 

	
To	conclude	the	lesson,	have	student	refer	back	to	the	work	they	did	on	Handout	2,	
referring	back	directly	to	the	article	they	read.		Ask	them	to	verbally	relate	and	connect	
Indian	immigration	to	Trinidad	to	the	waves	of	immigration	they	summarized.		Help	
guide	them	to	understand	that	Europeans	came	to	the	Caribbean	and	wiped	out	most	of	
the	indigenous	people,	and	then	they	enslaved	people	from	Africa	and	brought	them	to	
the	island	to	work	in	primarily	agricultural	industries.		When	the	British	ended	slavery,	
they	still	needed	labor	for	these	industries,	and	so	they	turned	to	colonies	in	their	
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Empire	and	developed	a	new	system	of	labor,	and	brought	new	groups	of	people	to	the	
Caribbean.	
	

Assessment ideas	
 
8. To	conclude	the	lesson	and	assess	student	understanding,	you	can	use	Handout	6	or	

create	your	own	task	in	which	students	have	to	generate	a	cause	and	effect	diagram,	or	
other	graphic	organizer,	that	shows	the	connections	between	the	end	of	slavery	in	the	
British	Empire	and	the	development	of	indentured	labor	and	Indian	immigration	to	the	
Caribbean.		These	concepts	can	then	be	integrated	into	unit	level	assessments,	or	
leveraged	in	a	performance	assessment	(see	extension	ideas	below). 
  

Extension options and supplementary resources 
 

• The	link	below	has	images	of	indentured	labor	and	early	Indian	immigrants	to	
Trinidad.		Students	can	engage	in	image	analysis	using	See	Think	Wonder	protocols	
or	other	visual	analysis	approaches.		
http://www.ncictt.com/resources/indentureship	
	

• Students	can	engage	in	independent	or	group	research	into	modern	Indian	and	
Muslim	culture	in	Trinidad	and	other	places	in	the	Caribbean.		They	might	also	
explore	Hindu	culture	in	Trinidad.		
	

• Students	can	research	the	influence	of	South	Asian	culture	on	Trinidadian	music	and	
food	and	develop	group	projects	to	explore	cultural	fusion.		
	

• Students	can	also	do	additional	research	leading	to	a	more	in-depth	analysis	
comparing	and	contrasting	the	lives	and	experiences	of	enslaved	people	with	those	
of	people	trapped	in	indentured	labor.		
	

o http://www.caribbean-atlas.com/en/themes/waves-of-colonization-and-
control-in-the-caribbean/waves-of-colonization/the-experience-of-indian-
indenture-in-trinidad-arrival-and-settlement.html 
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Handout 1 	
 
Image	1:	

 

Image	2:	
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Handout 2  
 
From World History for us All, Era 7, 1750-1914 
https://whfua.history.ucla.edu/eras/era7.php 

Mass migrations. Steamships and railroads made major 
migrations of peoples possible in Big Era Seven. More than 50 
million people emigrated from Europe (including Russia) during 
the era, two-thirds of them permanently. Most of them were 
looking for work, opportunity, and the prospect of higher living 
standards than they had enjoyed in their native lands. Their 
destinations were mainly the world’s temperate zones: Canada, 
the United States, Algeria, and Siberia in the Northern 
Hemisphere; Chile, Argentina, Uruguay, South Africa, Australia, 
and New Zealand in the Southern Hemisphere.  

Indigenous peoples resisted these newcomers, but in many places 
they were eventually demographically swamped by them. For 
example, the population of the territory that now constitutes the 
United States may have been as high as 10 million in 1500, and 
those people were all American Indians. According to the 2000 
census, by contrast, the population classified as American Indian 
or Native Alaskan numbered just over 2 million, a number 
representing only about 0.7 percent of the total population of 
281.4 million. These overseas migrations of Europeans also had a 
significant environmental impact. This is because Europeans and 
their descendants possessed both sophisticated machine 
technology and expectations of relatively high standards of living. 
Therefore, they tended to exploit natural resources more 
intensively than did the peoples they replaced. 

Another pattern of migration continued from the previous Big Era. 
Between 1750 and 1870, about 1.7 million Africans were moved 
involuntarily to the Americas, most of them destined to work on 
sugar and coffee plantations in Brazil or the Caribbean. After 
1800, however, the proportion of people of African descent living 
in the Americas declined relative to the number of people of 
European ancestry. This happened because so many more 
Europeans migrated to the Americas in the nineteenth century 
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than did before 1800. Also, the average life span of African slaves 
was significantly lower than that of European immigrants to the 
Americas. 

A third pattern was the migration of Asian laborers. Between 
1830 and 1913, some 30 to 40 million Indians and about 15 
million Chinese left their countries to seek work in mines and on 
plantations in European colonies and Latin American countries, as 
well as in Southeast Asia, the Pacific islands, and South Africa. In 
the earlier decades of the century, many Asians migrated under 
contracts of indenture, which offered them free or cheap 
transport in return for a specified number of years of 
employment. Many of indentured migrants were treated unfairly 
and left worse off than they had been at home. Many Asians 
migrated to the U.S., Canada, and Australia to build railroads. 
Many became permanent settlers, though others eventually 
returned home. 

By one estimate, more than 100 million people world-wide were 
involved in long-distance migrations during Big Era Seven.  

https://whfua.history.ucla.edu/eras/era7.php 
 
 
	
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Discuss the following questions in your group.  Reach consensus on your answers, and 
then jot down major ideas below in bullet points. Use an additional sheet of paper if 
helpful. 
 
In your own words, what were the three major immigration patterns in the world from 
1750 to 1914?  Who immigrated, where did they leave from, where did they go, and why 
did they go?   
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1) 
 
2) 
 
3) 
 
4) 

Handout 3  
 
Write down key characteristics of slavery and indentured labor.  Then, in the text box, identify 
four shared characteristics.  
 

	
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Slavery Indentured Labor

1) 
 
2) 
 
3) 
 
4) 

1) 
 
 
2) 
 
 
3) 
 
 
4) 
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Handout 4  
 
Review the concepts of push, pull, and power factors.  
 

 
https://sites.google.com/site/aphumangeographymigration/economic-push-and-pull-factors 
 
 
Power Factors:  
 

• How much choice did people have when the left? 
• How much power did they have over where they went and what 

they did when they got there? 
• Were they leaving bad situations where they had little power in 

the hopes of going somewhere where they had more power and 
control? 

 
Your	group	task:	
 
In	your	group,	you	will	now	research	the	immigration	of	South	Asians,	mainly	Indians,	to	
Trinidad.		Your	group	will	have	access	to	a	few	different	articles.		As	a	group,	discuss	how	
you	want	to	divide	up	the	work,	but	make	sure	that	everyone	has	a	role.		Each	article	
should	be	read	and	analyzed.		As	a	group,	you	will	gather	information	from	across	the	
articles	to	answer	the	questions	on	the	table	on	the	next	page.		
	
Every	article	won’t	help	you	answer	every	question,	but	you	should	be	able	to	complete	the	
table	with	information	from	all	the	articles	combined.		Some	of	the	articles	are	harder	to	
read	than	others…	so	just	focus	on	pulling	out	key	information	that	helps	you	answer	the	
questions!		Remember	to	work	as	a	team	and	help	each	other.		
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Questions:	 Notes:		continue	on	another	sheet	as	needed	
During	what	years	
was	the	main	wave	
of	immigration	
from	India	and	
other	places	in	
South	Asia	to	
Trinidad?	

	

Who	controlled	
India/South	Asia	at	
this	time?	

	
	
	
	
	
	

What	important	
change	in	British	
law	and	policy	lead	
to	this	immigration	
wave?		

	
	
	
	
	
	

What	were	some	of	
the	PUSH	factors	in	
India	and	similar	
places?		Why	did	
people	leave?	

	
	
	
	
	
	

What	were	the	
power	dynamics?		
How	much	choice	
do	you	think	
people	had	when	
they	left?	

	

What	was	life	like	
in	Trinidad	for	
these	immigrants?	

	
	
	
	
	
	

How	did	they	
change	the	culture	
of	Trinidad?	
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Handout 5  
 

The end of slavery in the British Empire: 

An Act for the Abolition of Slavery throughout the British Colonies; for promoting the 
Industry of the manumitted Slaves; and for compensating the Persons hitherto entitled 

to the Services of such Slaves. [28th August 1833.] 

  'WHEREAS divers Persons are holden in Slavery within divers of His Majesty's Colonies, 
and it is just and expedient that all such Persons should be manumitted and set free, 
and that a reasonable Compensation should be made to the Persons hitherto entitled to 
the Services of such Slaves for the Loss which they will incur by being deprived of their 
Right to such Services: And whereas it is also expedient that Provision should be made 
for promoting the Industry and securing the good Conduct of the Persons so to be 
manumitted, for a limited Period after such their Manumission: And whereas it is 
necessary that the Laws now in force in the said several Colonies should forthwith be 
adapted to the new State and Relations of Society therein which will follow upon such 
general Manumission as aforesaid of the said Slaves; and that, in order to afford the 
necessary Time for such Adaptation of the said Laws, a short Interval should elapse 
before such Manumission should take effect;' 

Slavery Abolition Act, (1833), in British history, act of Parliament that abolished 
slavery in most British colonies, freeing more than 800,000 enslaved Africans in the 
Caribbean and South Africa as well as a small number in Canada. It received Royal 
Assent on August 28, 1833, and took effect on August 1, 1834. 
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Handout 6  
Summarize	the	event	or	term	in	each	box	and	provide	important	details	in	your	words,	and	
then	explain	how	they	connect	to	each	other.		Focus	on	big	ideas!		Create	your	own	graphic	
organizer	if	you	would	like.		

 
 

End of slavery 
in the British 

Empire
• 1)

Indentured 
Labor of 

South Asians
• 2)

Life in 
Trinidad • 3)

Culture of 
Trinidad

•4)
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Building other world	history	case studies: 
 
There	are	several	other	engaging	and	important	examples	of	immigration	to	Latin	America	
and	the	Caribbean	that	can	be	developed	and	implemented	in	a	similar	fashion,	particularly	
with	respect	to	the	immigration	of	Muslims,	Jews,	and	Christian	Arabs	to	these	regions.			
Similar	to	the	example	above,	these	immigration	waves	were	the	result	of	important	world	
events	and	global	changes,	and	can	be	taught	in	conjunction	with	the	study	of	these	events.		
Examples	are	provided	below.			
	
Þ Lessons	can	follow	a	similar	format	as	the	lesson	on	South	Asian	immigration	to	

Trinidad.		Images	of	Islam	in	South	America,	or	Jews	in	Cuba,	for	example,	are	easily	
located	with	Google	image	searches.		The	websites	linked	below	are	additional	
resources	to	explore:	
• https://www.theatlantic.com/photo/2015/10/the-last-jews-of-cuba/409978/	
• https://www.jewishvirtuallibrary.org/argentina-virtual-jewish-history-tour	
• https://www.cjnews.com/culture/travel/the-vibrant-jewish-community-of-

curitiba-brazil	
• https://www.theguardian.com/world/2017/jan/23/colombia-islam-muslim-

buenaventura	
• https://rlp.hds.harvard.edu/faq/islam-brazil	

	
Þ Students	can	analyze	sets	of	images	using	See	Think	Wonder	protocols	or	other	

discussion	prompts	to	generate	questions,	set	purpose	for	reading,	and	begin	to	
establish	a	line	of	inquiry.		

	
Þ Then,	students	can	use	textbooks	and	online	resources	(encyclopedias,	videos,	

History.com,	etc.)	to	develop	background	knowledge	on	relevant	world	events.		They	
can	seek	to	answer	the	following	questions:		what	happened,	why	did	it	happen,	who	
was	involved,	and	when	and	where	did	it	take	place?	

	
Þ Next,	students	can	analyze	different	texts	and	videos	to	engage	in	immigration	case	

studies,	using	the	same	push/pull/power	factor	analysis	from	the	lesson	above.		When	
possible,	they	can	explore	primary	sources	and	first-person	accounts.		

	
Þ Finally,	students	can	engage	in	supported	discussions	using	protocols	like	Socratic	

Seminars	(https://www.edutopia.org/blog/socratic-seminars-culture-student-led-
discussion-mary-davenport)	or	Fishbowls	(https://www.facinghistory.org/resource-
library/teaching-strategies/fishbowl)	to	discuss	the	following	question:		How	has	
immigration	changed	over	time,	and	how	has	it	stayed	the	same?		What	patterns	
are	there	in	push/pull	factors	and	power	across	space	and	time?	
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Key events/Case Studies  
(These	are	incomplete	snapshots	at	best...	just	a	starting	point!)	
	

Þ Decline	of	the	Ottoman	Empire	and	associated	conflict	and	economic	collapse:	led	to	
immigration	of	large	numbers	of	people	to	the	Americas,	including	Latin	America,	
seeking	to	escape	the	violence	and	conflict	and	find	more	stability	and	opportunity.		
Immigration	waves	included	Arab	Muslims,	Arab	Christians,	and	Jews.			

	
Þ Growth	of	global	trade	and	transportation	networks:		this	happened	throughout	the	

19th	and	early	20th	century	and	helped	many	immigrants	actually	move	to	new	areas	
and	find	opportunities.		New	markets	were	particularly	important	to	early	
Palestinian	immigrants	to	Central	and	South	America.		This	expansion	happened	in	
conjunction	with	the	decline	of	the	Ottoman	Empire.		

	
Þ The	Russian	Empire,	pogroms	and	violence	against	Jews:	led	to	Jewish	immigration	

from	Russia,	including	modern	Poland	and	Ukraine,	to	different	parts	of	Latin	
America,	including	Argentina	and	Cuba.		

	
Þ World	Wars	I	and	II,	including	the	rise	of	Nazi	Germany	and	the	Holocaust:		led	to	

mass	migrations	worldwide	to	escape	violence	and	economic	chaos.		In	particular,	
the	Americas	(including	Latin	America),	became	a	key	destination	for	many	Jewish	
immigrants	seeking	to	escape	the	war	and	genocide.		

	
Þ 1948,	partition	and	Arab-Israeli	War:		the	conflict	and	violence	of	1948	displaced	

many	Palestinians	and	led	to	immigration	to	different	locations	in	Latin	America.			
	

Þ The	Cuban	Revolution:		led	to	a	wave	of	emigration	of	Cuban	Jews	to	the	U.S.	
	
Religious
&	cultural	
groups	

Potential	Resources	(teachers	need	to	pre-read	these	and	select	most	relevant	
passages!)	

The	Arab	
Diaspora,	
19th	and	
20th	
century		
	

• https://www.palestine-studies.org/jps/fulltext/162937 
• https://www.thenation.com/article/arabs-latin-america/ 
• https://www.thejerusalemfund.org/4198/palestinians-in-latin-

america-between-assimilation-and-long-distance-nationalism 
 

The	
Jewish	
Diaspora,	
19th	and	
20th	
century	

• http://www.oxfordbibliographies.com/view/document/obo-
9780199766581/obo-9780199766581-0085.xml 

• https://www.jstor.org/stable/4465819?seq=1#metadata_info_tab_c
ontents 

• https://encyclopedia.ushmm.org/content/en/article/refuge-in-latin-
america 

• https://library.brown.edu/create/modernlatinamerica/chapters/cha
pter-9-argentina/moments-in-argentine-history/jewish-immigration-
to-argentina/ 

• ruthbehar.com 
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Lesson 2 (Middle School World Geography) 
 

Immigration, emigration and push-pull factors:  
A case study of Jewish migration to and from Cuba 

 
  
Overview: 
 
This	middle	school	world	
geography	lesson	uses	a	case	
study	of	Jewish	migration	to	and	
from	Cuba	to	teach	students	
about	immigration,	emigration,	
and	push	and	pull	factors,	and	
includes	an	extension	activity	to	
teach	about	cultural	diffusion.		
 
The lesson uses writings by Ruth 
Behar, a scholar and writer who 
explores Jewish migration to and 
from Cuba.  In addition, there is an 
article providing historical 
background on different migration 
waves relevant to Ruth Behar’s 
writings.   
 
Students begin the lesson by thinking about moving and migration as a personal experience.  
They move on to reading and working with an excerpt from Lucky Broken Girl, a YA novel by 
Ruth Behar about the experience of moving from Cuba to New York as a child.  They also work 
on differentiating the concepts of immigration and emigration, and then build some basic 
background knowledge on Cuba.  They next read an article with background historical 
information on Jewish migration and Cuba, and then use information from this article to identify 
push and pull factors, and also do some basic map work.  
 
The lesson ends with a visible thinking routine about migration, and has an optional extension 
activity engaging students with the concept of cultural diffusion.  The suggested idea for 
assessment is a project in which students research the migration experience of a contemporary 
immigrant youth and compare and contrast the push pull factors driving their experience to those 
they learned about in connection with Jewish migration and Cuba.  
	
 
 
 

 
The last Jew in Palma Soriano, Cuba, Jaime Gans Grin. 
Photograph by Humberto Mayol. Courtesy of Ruth Behar, An 
Island Called Home: Returning to Jewish Cuba (2007)  
https://lacc.fiu.edu/events/2014/multiple-diasporas-jews-
in-cuba-cuban-jews-in-miami/ 
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Driving Questions 
 

• Why	do	people	leave	their	homelands?			
• What	are	important	patterns	of	human	migration?			
• What	forces	push	people	to	leave	their	homes,	and	what	pulls	them	to	a	new	place?	
• How does migration help to spread culture? 

 

Supporting Questions  
 

• What	can	we	learn	about	migration	from	specific	case	studies?	
• What	patterns	are	there	in	Jewish	migration	to	and	from	Cuba,	and	are	these	

patterns	similar	to	other	migration	patterns?	
• What	is	the	difference	between	immigration	and	emigration?	
• What	is	hard	about	being	an	immigrant?	

 
Learning Objectives 
 

• Students	will	be	able	to	identify	and	explain	key	push	and	pull	factors	in	different	
waves	of	Jewish	migration	to	and	from	Cuba.		

• Students will be able to discuss and informally write about cultural identity in 
the context of immigration. 

• Students will be able to consider and discuss the challenges of immigration.  
• Students will be able to compare and contrast Jewish migration to and from 

Cuba with an example of contemporary immigration and identify similar push 
and pull factors.  

 
Content Expectations / Standards 
	
Michigan	GLCEs,	Social	Studies	

G4.1 Cultural Mosaic  
Describe the characteristics, distribution, and complexity of Earth’s cultural mosaic. 
6 – G4.1.1 Define culture and describe examples of cultural change through diffusion, including what has 
diffused, why and where it has spread, and consequences.  
 
6 – G4.3.2 Describe patterns of settlement and explain why people settle where they do (e.g., coastal and 
river towns in the past and present, location of megacities).  
 
6 – G4.3.3 Explain the patterns, causes, and consequences of major human migrations. 
 
Common Core Anchor Standards for Reading 
• CCSS.ELA-LITERACY.CCRA.R.1  

Read closely to determine what the text says explicitly and to make logical inferences from it; cite 
specific textual evidence when writing or speaking to support conclusions drawn from the text. 
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• CCSS.ELA-LITERACY.CCRA.R.2  
Determine central ideas or themes of a text and analyze their development; summarize the key 
supporting details and ideas. 

 

Key Concepts 
 

• Migration	
• Immigration	
• Emigration	
• Culture	
• Cultural	diffusion	

 
 
Teacher Preparation and Instructional Resources  
 
This	lesson	requires	access	to	online	resources.		Most	of	the	online	materials	can	be	printed	
out	in	advance	or	students	can	access	them	directly	online.		Teachers	should	verify	that	the	
links	are	still	active	and	accessible	by	students	before	choosing	this	option.		In	the	event	
that	linked	articles	are	no	longer	available,	other	articles	or	resources	on	the	topics	can	be	
substituted.		There	are	also	several	additional	handouts	in	the	lesson	that	can	be	printed	in	
advance,	or	made	available	to	students	electronically.		
	
This	lesson	also	requires	discussion	and	some	collaborative	group	work	and	assumes	that	
students	have	had	some	experience	already	working	in	groups.		If	this	is	not	the	case,	the	
teacher	should	develop	clear	norms	and	protocols	for	group	work	and	provide	students	
with	support	and	practice	around	collaboration.		To	save	time,	the	teacher	can	form	
student	groups	ahead	of	time.		Mixed-ability	grouping	is	recommended	for	this	activity.		
Consider	having	students	take	on	different	roles	in	their	groups,	such	as	spokesperson,	
facilitator,	note-taker,	synthesizer	of	ideas,	etc.		
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Lesson Sequence  
 
Opening 
 

1. Begin	this	lesson	by	asking	students	to	raise	their	hand	if	they	have	ever	had	to	
move.		If	a	few	students	raise	their	hands,	ask	them	if	they	are	willing	to	share	why	
they	moved.		If	you	have	ever	moved,	briefly	share	an	anecdote	about	why	you	left	
where	you	lived	and	why	you	moved	to	where	you	ended	up.		Tell	the	students	that	
migration,	the	movement	from	one	place	to	another,	is	an	important	part	of	human	
history	and	culture,	and	it	has	played	an	important	role	in	sharing	ideas	and	beliefs	
across	different	regions.		

	
Next	ask	students	to	work	in	small	groups	(3-4	students)	to	generate	lists	of	reasons	
why	people	might	move	from	where	they	live,	and	reasons	for	why	they	might	go	to	
a	specific,	different	place.		
	
Ask	students	from	different	groups	to	share	their	thinking,	and	jot	down	common	
responses	on	your	board	or	type	them	so	they	appear	onscreen.		Tell	the	students	
that	the	reasons	why	people	leave	a	place	are	called	push	factors,	and	the	reasons	
why	they	go	to	a	particular	place	are	called	pull	factors.			
	
If	you	have	already	covered	push	and	pull	factors,	you	can	skip	this	activity	or	just	
quickly	have	a	discussion	to	check	for	continued	understanding.		
	
Next	ask	students	what	is	hard	and	challenging	about	moving…	what	struggles	
might	people	face?		Have	them	talk	about	this	in	their	small	groups,	and	then	ask	a	
few	groups	to	choose	a	spokesperson	to	share	some	of	their	ideas.		
	
Then	tell	the	students	they	are	going	study	migration,	and	two	forms	of	migration	–	
immigration	and	emigration	–	along	with	the	concept	of	culture	(and	maybe	cultural	
diffusion),	using	the	migration	of	Jewish	people	to	and	from	the	country	of	Cuba,	and	
the	stories	and	experiences	of	Ruth	Behar,	an	author	from	Cuba	who	wrote	a	young	
adult	fiction	novel	about	this	topic.			
 

2. Tell	the	students	they	are	going	to	read	(or	hear)	a	passage	from	Lucky	Broken	Girl,	
the	book	by	this	author,	Ruth	Bear.	Depending	upon	you	and	your	class,	you	might	
approach	this	as	a	read-aloud	where	you	read	to	the	students,	you	might	have	
student	volunteers	help	read	different	sections,	or	you	might	have	students	read	in	
pairs	or	small	groups.			

	
Explain	that	this	is	a	story	about	migration,	about	moving,	and	that	they	need	to	
listen/read	carefully	and	think	about	two	things.		1)	What	things	about	migration,	
about	moving	to	a	new	place,	are	hard	for	the	main	character,	Ruthie?		2)	What	parts	
of	Ruthie’s	culture,	her	ways	of	being	who	she	is	(language,	music,	food,	clothing,	
etc.),	seem	very	important	to	Ruthie	in	her	new	homeland?	
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You	can	access	the	excerpt	from	the	book	at	the	link	below	(although	having	your	
students	read	the	whole	book	might	be	a	great	idea!).		For	this	activity,	read	up	to	
the	section	break	after	the	line,	“Oh,	Ruthie,	I	like	that	you	have	such	an	imagination!”	
	
https://www.penguinrandomhouse.ca/books/538594/lucky-broken-girl-by-ruth-
behar/9780399546457/excerpt	
	
After	reading,	have	students	work	in	pairs	or	small	groups	to	write	down	answers	to	
the	two	questions:		

1)	What	things	about	migration,	about	moving	to	a	new	place,	are	hard	for	the	main	
character,	Ruthie?			
2)	What	parts	of	Ruthie’s	culture,	her	ways	of	being	who	she	is	(language,	music,	
food,	clothing,	etc.),	seem	very	important	to	Ruthie	in	her	new	homeland.	

	 	
Then	call	on	different	pairs	or	groups	to	share	their	thinking.		Have	students	add	to	
or	extend	each	other’s	ideas.		Then	ask	them	if	they	think	that	Ruthie’s	experiences	
and	struggles	are	common	to	other	people	who	have	moved,	and	then	engage	them	
in	a	brief	discussion	about	this.		
	

Guided Inquiry 
	

3. Explain	to	the	students	that	there	are	two	words	used	to	describe	different	ways	of	
thinking	about	migration:	immigration	and	emigration.		If	these	concepts	are	new	to	
your	students,	use	the	Frayer	Models	on	Handout	1	to	help	them	explore	and	
understand	these	concepts.		To	use	the	Frayer	Models,	provide	students	access	to	
definitions	of	immigration	and	emigration	(which	can	be	found	in	your	textbook	if	
you	have	one,	or	easily	located	in	online	dictionaries)	and	have	them	write	these	
definitions	into	the	definition	box.		Then	they	should	work	with	a	partner	to	think	
about	specific	examples	of	both	immigration	and	emigration,	either	using	people	
they	know,	books	they	have	read,	or	other	real-world	examples.		These	of	course	go	
in	the	example	box.		Next	help	students	understand	the	concept	of	non-example,	
which	is	something	that	is	NOT	an	example	but	could	be	confused	as	one.		Moving	
within	a	country,	for	example,	would	be	a	good	non-example	for	both	emigration	
and	immigration.		Have	students	write	down	a	non-example,	and	then	create	an	
illustration	or	graphic	representation	for	both	terms	in	the	space	provided.		Using	
open-ended	questions	and	your	sets	of	examples	and	non-examples,	check	in	with	
students	when	they	are	done	to	make	sure	they	understand	the	concepts.	
	
Next	explain	that	they	are	going	to	learn	about	the	push	and	pull	factors	for	
immigration	and	emigration	that	led	Jewish	people	like	Ruthie’s	family	to	come	to	
Cuba,	and	also	to	leave	it.		
	

4. Ask	students	what	they	know	about	Cuba,	and	then	have	a	brief	discussion	to	
surface	any	prior	knowledge.		To	build	basic	background,	and	also	critical	reading,	
have	students	read	about	the	history	and	culture	of	Cuba	through	National	
Geographic	for	Kids	(either	printing	out	the	section	on	history	and	culture	or	
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providing	online	access):	
https://www.natgeokids.com/uk/discover/geography/countries/cuba-facts/	
	
Have	students	use	a	3-2-1	protocol	to	take	notes	on	the	information.		They	should	
write	down	3	things	they	think	are	important	about	Cuban	history	and	culture,	2	
things	that	Cuba	has	in	common	with	other	places	they	know	about,	and	1	question	
they	still	have.			
	
Briefly	have	a	few	student	share	some	of	their	3-2-1	ideas,	and	then	ask	students	to	
think	about	what	is	missing	from	the	NatGeo	article.		What	stories	are	left	untold?		
Explain	that	Cuban	culture	and	history	is,	of	course,	more	complicated	than	that	
short	article,	which	leaves	out	a	lot	of	information	about	different	groups	of	people	
who	live	in	Cuba.		By	studying	something	like	Jewish	immigration	to	Cuba,	they	can	
learn	more	about	Cuba,	but	also	a	lot	about	immigration	and	world	history	in	
general.	
	
• Note:		If	your	students	have	not	studied	world	religions	yet,	you	may	need	to	

define	and	explain	Judaism.		 
o https://www.scholastic.com/teachers/articles/teaching-content/all-

about-judaism/ 
o https://www.pbs.org/wnet/story-jews/classroom/lesson-plans/ 

	
	

Collaborative Inquiry  
	

5. Tell	students	that	they	are	now	going	to	explore	some	of	the	history	and	geography	
behind	Ruthie’s	story.		Explain	that	the	story	of	Ruthie	is	based	on	the	life	of	the	
scholar	and	author	Ruth	Behar.		Tell	students	that	Ruth	Behar’s	grandparents	came	
to	Cuba	from	Turkey	and	Poland,	and	that	she	was	born	in	Cuba	but	moved	to	the	
United	States	when	she	was	a	little	girl,	so	migration	is	an	important	part	of	her	
story	and	family	history.		Tell	the	students	they	are	going	to	learn	about	the	larger	
patterns	of	migration	that	provide	the	historical	background	to	Ruthie’s,	and	Ruth	
Behar’s,	family	history.			Pass	out	Handout	2,	which	is	actually	a	small	packet,	or	
provide	students	access	online	if	you	have	one-to-one	devices.			

	
The	main	article	in	this	handout	is	a	page	and	half	long,	and	the	activity	starts	off	
with	a	Talk	to	the	Text	prompt.		Depending	upon	your	class,	you	can	approach	this	
in	a	few	different	ways.		If	your	students	need	some	support,	use	the	Gradual	
Release	of	Responsibility	model	(I	do,	we	do,	you	do	in	groups,	you	do	on	your	own).		
Read	a	short	section	yourself	and	do	a	Think	Aloud,	where	you	think	out	loud	about	
what	you	will	highlight	and	why.		Have	the	text	on	a	screen,	and	actually	do	some	
highlighting	of	push/pull	factors	as	you	think	out	loud.		Then,	have	students	help	
you	do	another	section	on	the	screen,	asking	them	to	help	you	out	and	tell	you	what	
to	highlight	in	the	next	section.		Then	allow	students	to	complete	the	reading	and	
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talking	to	the	text	with	a	partner	or	in	small	groups.		If	your	students	need	less	
support,	you	can	just	have	them	read	and	annotate	in	pairs	or	small	groups.			

	
6. Once	students	have	read	and	annotated	the	text,	have	several	students	share	out	

some	of	the	things	they	are	noticing	or	thinking	about	the	patterns	of	push	and	pull	
factors.		Then	direct	their	attention	to	the	table	and	map	exercises	on	the	next	page	
of	the	packet.		Students	should	work	in	groups	of	2-4	to	complete	the	table.		To	do	
so,	they	will	return	to	the	text	of	the	article	and	summarize	the	timeline,	locations,	
and	push-pull	factors	for	each	of	the	main	waves	of	migration	they	read	about.		
Support	groups	by	moving	around	and	asking	lots	of	open-ended	questions.			

	
When	they	have	completed	the	table,	check	for	understanding	by	asking	each	group	
to	share	what	they	wrote	down	for	different	squares	until	every	group	has	shared	
something.		Use	this	as	an	opportunity	to	clarify	any	misconceptions	or	to	press	for	
more	detail.			
	

7. Then	direct	students	to	the	map.		They	will	need	an	atlas,	or	online	map,	to	find	and	
label	the	countries	mentioned	in	the	article.		They	should	then	draw	lines	to	trace	
each	wave	of	immigration.		Feel	free	to	have	them	add	in	more	details	or	to	create	
more	elaborate	maps	if	helpful.		When	they	have	finished,	briefly	process	the	maps	
by	asking	students	to	reflect	on	any	interesting	or	surprising	patterns	or	paths	they	
noticed.		

 
Reflection and Conclusion 
 

8. To	conclude,	ask	students	to	use	the	“I	used	to	think,	but	now	I	think”	Visible	
Thinking	routine	with	an	exit	pass	or	QuickWrite.		Have	students	complete	the	
following	sentences	in	writing:		When	I	thought	about	migration	and	immigration	
before,	I	used	to	think________________,	but	now	I	think	_______________. 

 
Assessment Ideas	
 

9. To	assess	student	thinking	and	learning,	consider	engaging	your	students	in	a	
comparative/contrast	analysis	activity	in	which	they	research	the	story	of	another	
young	immigrant	from	a	different	time	and	place,	and	compare	the	push-pull	factors	
with	those	the	learned	about	for	20th	century	Jewish	migration	to	and	from	Cuba.		 

 
To	do	so,	have	students	recreate	a	version	of	the	table	from	Handout	2,	pulling	over	
a	summarized	synthesis	of	push	and	pull	factors	for	Jewish	migration	to	and	from	
Cuba,	and	then	creating	a	column	they	will	fill	out	using	information	from	one	of	the	
stories	at	the	following	website	(or	from	other	sources	you	may	choose	to	use):	
http://teacher.scholastic.com/activities/immigration/young_immigrants/ 
 
Another possible resource: 
http://www.theadvocatesforhumanrights.org/teachingimmigration 
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Have	students	compare	and	contrast	immigration	experiences,	and	then	engage	in	
reflective	writing,	either	by	writing	a	new	“I	used	to	think,	but	now	I	think”	
statement,	or	by	discussing	what	factors	seem	to	stay	the	same	across	immigration	
waves	and	experiences.		
 
To	assess	these,	look	for	clear	evidence	that	students	understand	the	broader	
concepts	of	migration,	immigration,	emigration,	and	push-pull	factors	across	the	
different	examples.		You	might	also	challenge	students	to	development	their	own	
graphic	organizers	or	concept	maps	that	visually	connect	these	ideas.		

 
Extension options  
 

Handout	3	includes	an	optional	extension	activity	to	teach	students	about	the	
concept	of	cultural	diffusion	using	more	writing	and	ideas	from	Ruth	Behar.		  
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Handout 1. 
 

Frayer Model: 
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Handout 2 (packet). 
Historical Overview of 20th Century Jewish Migration to and From Cuba 

At	the	beginning	of	this	lesson,	you	read	a	passage	from	a	book	called	Lucky	Broken	Girl	about	
the	main	character,	Ruthie,	who	came	to	the	United	States	from	Cuba.		The	book	is	based	on	
the	life	of	the	author,	Ruth	Behar,	who	was	born	in	Cuba	and	moved	to	the	US	as	a	little	girl.		
Her	own	grandparents	were	immigrants	to	Cuba	from	Turkey	and	Poland.		In	the	article	
below,	you	will	learn	about	the	historical	background	of	Jewish	migration	to	and	from	Cuba	
and	the	events	that	shaped	Ruth	Behar	(and	Ruthie’s)	family	history.	

As	you	read,	Talk	to	the	Text	as	you	look	for	examples	of	push	and	pull	factors	for	migration.		
Remember	that	push	factors	are	the	reasons	why	people	leave	a	place,	and	pull	factors	are	
what	draws	them	to	a	new	place.		Highlight	push	and	pull	factors	in	different	colors,	or	
underline	push	factors	and	circle	pull	factors.		After	you	read,	work	with	a	partner	and	
compare	your	ideas	about	push	and	pull	factors,	then	complete	the	graphic	organizer	and	
map	work.		

In the early 20th century, a wave of Jewish immigrants came to Cuba from what is now 
Turkey.  At that time, Turkey was a part of a large empire called the Ottoman Empire that 
collapsed in 1918-1920, following World War I.  An empire is a large, organized collection 
of nations, with many different groups of people controlled by one central power who 
had total authority, known as an emperor or another kind of monarch.  Like many other 
empires before it, the Ottoman Empire had grown very large and was falling apart as 
people living under its control in far-off regions began to rebel and form their own 
nations.  To keep control, emperors often used force and large armies.  

As the Ottoman Empire began to fall apart in the late 1800’s and early 1900’s, life was less 
stable in many places under its control.  The economic system was in trouble and many 
people didn’t have a way to make a living, and sometimes there wasn’t enough 
food.  Many people, including many Jews living in Turkey, heard that there	were 
opportunities in the United States and other places like Cuba, so they began to 
leave.  Turkish Jews went to Cuba first hoping it would just be a stop on the way to the 
United States, but many of them ended up either getting stuck there or choosing to 
stay.  The Jews in Turkey were of Sephardic origin, meaning they were descended from 
Jews living in the Iberian Peninsula, where Spain and Portugal are today, who had been 
expelled (kicked out) in the fifteenth century. They spoke an ancient form of Spanish 
known as Ladino, and this knowledge of Spanish made Cuba an appealing destination 
since they could communicate with Cubans upon arriving on the island. The weather was 
also pleasantly warm all year, there were jobs to be had in the sugar and garment 
(clothing) industries, and enough Jews came from Turkey that they were able to form new 
communities in their new home. They built Sephardic synagogues (Jewish houses of 
worship), started small businesses, and became Cuban. 
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Another wave of Jewish people came to Cuba after them, this time from places in Russia 
and Poland (most of which was part of Russia then) after World War I (1914-1918) and 
into the 1920’s.  They were Ashkenazi Jews and the majority spoke a language called 
Yiddish. They were escaping anti-Semitism, which means discrimination and prejudice 
towards Jewish people.  There were many riots and attacks against Jewish people called 
“pogroms,” and the government of the Russian Empire encouraged this violence and did 
little to protect Jewish people.  Large numbers of Jews left and headed towards America, 
and again many landed and stayed in Cuba.  Cuba was more willing to accept these 
immigrants than was the United States at that time.  The United States even had a quota 
system limiting Eastern and Southern European migration that made it hard for them to 
come to the US. These Ashkenazi immigrants founded synagogues, schools, restaurants, 
and newspapers. So many came from Poland that Cubans became accustomed to calling 
all Jews by the term “polaco,” which means a person of Polish origin. 
 
Cuba again became an important destination for Jewish immigration in the 1930’s as 
Hitler and the Nazi Party took control of Germany.  The Nazi Party was a political party 
and organization that, among other things, promoted racism	and	the idea of a superior 
White race.  Connected to this belief, they argued that Jewish people were to blame for 
most of the world’s problems and were a danger to non-Jews.  Hitler and the Nazi Party 
took control of Germany and began taking away the rights of German Jews, and Germany 
also began taking over neighboring countries.  They began forcing Jewish people across 
parts of Europe out of their homes and into terrible prison camps.  The Nazis did not stop 
there, however, and carried out one of the most horrible events in the history of the 
world, the Holocaust.  They murdered six million Jewish people, along with around 11 
million other people from groups they considered less than human.  As this terrible time 
began, and of course while it was happening, several groups of Jewish people fled Europe 
and sought refuge in places like Cuba.  

The next major wave of migration involving Jewish people and Cuba was a wave of 
emigration, not immigration.  Almost 90% of the Jews in Cuba left the island for the 
United States after Fidel Castro led a revolution there and took over in 1959.  Castro’s 
new government was communist, and this meant that the government took control of 
private businesses.  Many Jewish people in Cuba ran small businesses or were street 
peddlers and were worried that they would lose all that they had worked for, and so they 
became part of a larger wave of Cubans who left the island in the early to mid 
1960’s.  Most of these emigrants settled in Miami, Florida, but many also established new 
homes in New York City, Chicago, and Los Angeles. Today there are prominent Cuban 
Jewish-Americans in the world of scholarship and the arts, including writers such as José 
Kozer and Ruth Behar, architectural conservator Rosa Lowinger, and psychologist Ester 
Shapiro Rok. 
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Working	with	a	partner,	use	information	from	the	article	to	fill	out	this	table:	
Migration 
wave 

Time 
span 

Places of 
origin 

Push factors Pull factors 

Sephardic 
Jews 

 
 
 
 
 
 
 

   

Ashkenazi 
Jews 

 
 
 
 
 
 
 

   

World War 
II, Holocaust 

 
 
 
 
 
 
 

   

Cuban 
Revolution 

 
 
 
 
 
 
 

   

	
Find	the	place	names	underlined	in	the	article	on	the	map	below	using	an	atlas	or	online	map	
and	label	them	on	the	map	below.		Then	draw	lines	that	trace	the	routes	of	the	different	waves	
of	Jewish	migration	to	and	from	Cuba.		
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Handout 3: Extension	Activity	
 

Exploring Cultural Diffusion and Immigration: 
 

With a partner, read and discuss the definitions of cultural diffusion below, then answer the 
questions in the text box. 
 
Definitions of Cultural Diffusion: 
 
1) The definition of cultural diffusion is the spread of the beliefs and social activities of 
one culture to different ethnicities, religions, nationalities, etc. 

A. An example of cultural diffusion is the tradition of the German Christmas pickle 
becoming popular in the United States. 

B. An example of cultural diffusion is the way American slang is used in other 
countries after having been heard in American movies. 

 
https://www.yourdictionary.com/cultural-diffusion 

 
 
2)  In a very simple definition cultural diffusion is when different cultures are spread into 

different areas. It is the mixing or blending of different ideas, beliefs, 
and innovations from one group to another. Cultural diffusion happens all over the 
world, from fast food restaurants to new technologies, cultures are 
constantly interacting with each other. These interactions lead to cultural diffusion. 
Cultures can adopt new ideas and use them as they are or they 
can adapt these foreign ideas to suit their own needs and wants. 

 
http://bookbuilder.cast.org/view_print.php?book=63595 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

In your own words, what is cultural diffusion?  What is an example of cultural diffusion in 
your own life? 
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Author Ruth Behar wrote an essay about the food she grew up with.  Read the passage below.  
Using the internet, look up the different foods listed below the article and write down what part 
of the world they are from.  
 

Passages from East, West, and Cuban: The Foods of Home, by Ruth Behar 
 
As soon as we arrived, she prepared plates for us; you never served yourself. For lunch there'd be 
thick doughy borekas, filled with potato and cheese, and bulemas of thin fila knotted around 
leafy spinach that tasted delicious even to us children. For dinner there’d be tomaticos rellenos 
(crimson tomatoes filled with rice, ground meat, and pine nuts), fish in egg lemon sauce 
accompanied by string beans and tomato cooked in chicken broth, and thin slices of eggplant, 
dipped in beaten eggs and sautéed to perfection in olive oil. For dessert, there was tishipishí, an 
almond cake cut into diamonds and swimming in honey, and also baklava, made with layers of 
walnuts and swimming in more honey, and sometimes rose jam with bread too. Oh, and her 
haroset, made out of dates, raisins, and dried apricots and drenched in wine, was a delight. You 
left her house feeling intoxicated, like you'd fallen into a Turkish bath.  
… 
Mami, who was a housewife at first and finally stood up to Papi and got a job in the diploma 
office at NYU, learned to prepare these Sephardic and Ashkenazic dishes expertly. But it fell 
upon her to innovate, to Cubanize Jewish food. Her hamentashen were filled with the Goya 
guava paste that came in long gooey bars. She also kosherized Cuban food. Her tamales were 
stuffed with shredded chicken rather than pork. She served picadillo made from kosher beef with 
a fried egg over a mound of white rice and black beans on the side.  
 
https://sites.lsa.umich.edu/ruth-behar/wp-content/uploads/sites/408/2016/07/Ruth-Behar-Cuban-Foods-Pakn-
Treger-2013-bw-1-copy.pdf 
 

• boreka	
• bulema	
• fila	
• tomatico	relleno	
• tishipishí	
• baklava	
• haroset	
• hamentashen	
• tamales	(Cuban)	
• guava	

 
Ruth	Behar	ate	these	foods	when	she	was	a	child	in	New	York	City.		Explain	below	how	that	
is	an	example	of	cultural	diffusion.		
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Additional Resources to	Explore	
 
	

Teaching	with	and	about	art!	

Elements	of	Art	
The	elements	of	art	are	components	or	parts	of	a	work	of	art	that	can	be	isolated	and	
defined.	They	are	the	building	blocks	used	to	create	a	work	of	art.	Learn	about	the	
principles	of	design	here.		
Download	a	student	handout	containing	a	list	of	the	elements	of	art	and	their	definitions.	
(PDF,	168KB)			
http://www.getty.edu/education/teachers/building_lessons/formal_analysis.html	
	
Why	does	a	work	of	art	look	the	way	it	does?		Who	made	it	and	why?		What	does	it	mean?	
These	questions	and	others	like	them	lie	at	the	heart	of	art	historical	inquiry.		
https://smarthistory.org/tools-for-understanding-art-2/	
https://smarthistory.org/introduction-to-art-historical-analysis/	
	
Art	Analysis	Worksheet	
http://teachers.stjohns.k12.fl.us/bruns-r/wp-
content/blogs.dir/1303/files/2014/07/artanalysisworksheet-1.pdf	
	
Analyzing	Images	
Use	this	strategy	to	guide	students	through	a	close	analysis	of	an	image.	
https://www.facinghistory.org/resource-library/teaching-strategies/analyzing-images	
 
 
This	lesson	plan	focuses	on	helping	students	by	investigating	the	subject	of	works	of	art.	
This	lesson	plan	will	provide	a	guide	for	gathering	clues	embedded	in	works	of	art,	as	well	
as	an	introduction	to	searching	for	the	underlying	meaning	and	messages	that	are	present	
in	many	works	of	art.		
https://edsitement.neh.gov/lesson-plan/whats-picture-introduction-subject-visual-arts	
 
 

Resources on Islam in America: 
 
In this lesson, students explore some of the religious and cultural variations and diversity 
within Islam, as well as the relation of Muslims to members of other religious groups. 
https://dptv.pbslearningmedia.org/resource/islam08.socst.world.glob.lpinamer/islam-
in-america/ 

Who	Are	American	Muslims?	Why	is	anti-Muslim	bias	on	the	rise	in	the	United	States?	How	
much	do	your	students	know	about	Islam	and	its	followers?	Explore	these	questions	with	
two	student-friendly	videos.	
https://www.tolerance.org/magazine/who-are-american-muslims 



Global Intersections: Middle Eastern Diaspora and Religion in Latin America 

 

 
 

41 

Debunking	Stereotypes	About	Muslims	and	Islam	
This	activity	will	help	students	identify	similarities	and	differences	between	the	U.S.	
Muslim	population	and	the	entire	U.S.	population.	It	will	also	help	dispel	common	
stereotypes	about	Islam.	
https://www.tolerance.org/classroom-resources/tolerance-lessons/debunking-
stereotypes-about-muslims-and-islam 
 
 

Resources	on	Judaism in America 
 
Reflect	on	the	immigration	experiences	for	Jews	and	on	the	experiences	of	other	
immigrants	to	the	United	States.	
https://www.pbs.org/jewishamericans/educators/lesson2.html 

What does it mean to be a “hyphenated American”?  What tensions can arise when we 
are asked to classify our identities? What is the relationship between our Jewish 
identities and our American identities?  This lesson guides students to consider these 
questions. https://www.facinghistory.org/american-creed/for-educators/navigating-
jewish-american-identity 

A case study of immigration connected to the Holocaust looking at the Wagner-Rogers 
Bill in the US  https://www.ushmm.org/educators/lesson-plans/teaching-about-
americans-and-the-holocaust#immigration 

 
General	resources	on	Migration,	Refugees,	etc.	

 
Issues of identity and belonging are inseparable from the experience of immigration. Stories 
of immigrants, past and present, illuminate the human lives behind the ever-shifting global 
landscape we inhabit today. 
https://www.facinghistory.org/topics/global-immigration 
 
 
Global	Patterns	of	Human	Migration	
Students	use	maps	and	recent	census	data	to	analyze	migration	patterns	across	the	globe	
https://www.nationalgeographic.org/activity/global-patterns-human-migration/	
	

	
http://teacher.scholastic.com/activities/immigration/immigration_data/	
 
 
In	this	UNHCR	Teachers’	Toolkit	you	can	find	free-of-charge	and	adaptable	UNHCR	
teaching	materials	on	refugees,	asylum,	migration	and	statelessness,	and	a	section	
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dedicated	to	professional	development	and	guidance	for	primary	and	secondary	school	
teachers	on	including	refugee	children	in	their	classes.	
https://www.unhcr.org/teaching-about-refugees.html 
 
Young	Adult	Fiction	lists	for	books	about	immigration	
https://bookriot.com/2018/06/28/ya-books-about-immigration/ 
https://socialjusticebooks.org/booklists/immigration/ 
 
 
 

Complete	MS	Curricula	on	World	Geography	and	History	
	
MC3	Middle	School	W0rld	Geography	Unit	on	Population	and	Migration:		
https://oaklandk12-
public.rubiconatlas.org/Atlas/Develop/UnitMap/View/Default?BackLink=1267735&UnitI
D=16041&YearID=2019&CurriculumMapID=790&SourceSiteID=2599	

	

MC3	Middle	School	Ancient	World	History	Unit	on	World	Religions	
https://oaklandk12-
public.rubiconatlas.org/Atlas/Search/View/Default?BackLink=Atlas_Search_View_Default
&SearchCurriculum=1&FilterGrades%5B%5D=10&FilterSubjects%5B%5D=39&Page=1 
 


